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1. Getting Started

In order to use this package, you will need a minimum computer system as well as some specific software, as outlined below.

Hardware Requirements

· IBM compatible computer with a 300 MHz processor 

· 64 Mb of SDRAM (128MB preferred) 

· 800 x 600 display with 16bit colour 

· Approximately 60MB hard disk space 

· CD ROM drive 

· 28.8 k modem or higher configuration 

· sound card

OR

· Macintosh PowerPC with Mac OS 8.6 or higher.

Software Requirements

An Internet Browser:

Site built for IE 5 plus and Netscape 4.7 plus. Preferred is Internet Explorer 6.

Two specific “Plug-ins”:

A plug-in adds extra functionality to your web browser. You may already have these plug-ins installed on your computer. If they are not installed you will be prompted to download the plug-in from the internet. You will be taken to a site outside of this Toolbox. Simply follow the instructions provided at the remote site. When the plug-in has successfully been installed, return to the Toolbox.

To work through this Toolbox you will require the following plug-ins:

Macromedia Flash 5

http://www.macromedia.com/shockwave/download/index.cgi?P1_Prod_Version=ShockwaveFlash
Adobe Acrobat Reader

http://www.adobe.com/products/acrobat/readstep2.html
2. General Overview

Purpose

The Community Services and Health Industry is becoming increasingly regulated, professional, and accountable. Those working or intending to work in the sector are now required to expand their skills and knowledge accordingly.

Traditional methods of training are not always suited to the needs of these learners. The classroom environment may require too much travel or time for people already stretched by the demands of work and family. Standard paper-based distance education is not engaging or experiential enough to efficiently transfer the skills required.

The online delivery of education has advantages in its format and flexibility. By being engaging and interactive, real-world tasks are able to be simulated. The Toolbox uses scenarios and case studies which learners respond to in a variety of ways. They can plan courses of action, collaborate with other learners in devising solutions, and play interactive games to reinforce their learning. They can learn when and where it suits them.

The Toolbox is a set of resources that support learning. Not all the learning is done at the computer.  The Toolbox suggests other external activities that a participant may perform, typically in their workplace or community, in order to develop competency. The completion of the Toolbox activities and external activities provides evidence that can contribute to formal assessment. RTOs may wish to add service-specific assessments to complete the training for a particular workplace.

This Toolbox focuses on case management, case work and the provision of support services in the disability and mental health sector.

Target Audience

The Toolbox supports a wide range of Registered Training Organisations (RTOs) as well as student/learners. The number of potential users is significant, consisting of:

· entry level learners focusing in Case Management, Disability Work and/or Mental Health Work - non clinical

· learners enrolled in specialist/higher level qualifications in disability and mental health support sectors

· learners who work in other sectors which bring them into contact with people seeking disability or mental health related services.

The following types of services and workers will find the Toolbox useful:

· Community counselling services

· Community based residential services

· Employment ,education and training support services

· Information and education providers

· Community and Area Health staff

· Supported Accommodation Assistance Program (SAAP) workers

· Community Services Grants Program (CSGP) workers

· Multicultural support workers

· Consumer advocacy groups

· Care support services

· Education and training support services

· Peak bodies

· Special care workers, personal care and nursing assistants

· Employees from a range of other community services work eg alcohol and other drug work, youth work and aged care work.

The access to online training will be of particular value to learners in remote areas or who are otherwise unable to conveniently access more traditional training. Learners may wish to complete specific sections of the Toolbox as the corresponding need arises in their workplace. Trainers can use (and edit) the extensive resources such as handouts, collaborative exercises, and activities, games and scenarios. Facilitators can tailor learning plans, and customise the Toolbox, according to the needs of individual learners.

Points to remember

Facilitators need to bear in mind that online education has its own special requirements:

· Employees with no previous study experience may needs tips and support in developing study habits.

· Learners with little or no experience with computers will need support with such tasks as getting started online, saving files, using email, and joining discussion forums.

· Online education is not a quick or magic learning medium. In many ways it is more challenging than traditional education. It requires discipline, maturity, and hard work – both at and away from the computer.

· Adequate time needs to be allocated for tasks in the Toolbox. It can not be completed in a week or two. A study plan should be negotiated between facilitator and learner.

Underpinning Ideas

The Toolbox uses tasks, activities, and problem solving to engage the learner. Presented with a task, the learner gathers the information and experience  - both on and off-line  - needed to accomplish it. The tasks are realistic – they are likely to be found in the workplace, and require the same sorts of sub-tasks to accomplish them. Thus a learner, either in virtual or actual way, may be required to: attend meetings, do research, read or write reports, conduct planning, make contacts, interpret data, present information, interview clients, contribute to group discussion – in short, do anything they would expect to do in their workplace.

The Toolbox uses a constructivist approach, meaning that knowledge and skills already possessed by the learner are utilised as a foundation for further learning. Skills they have used when planning a holiday may be transferred to planning service delivery; observations of their social networks may translate to those in the workplace. Those learners already working will be able to use knowledge already acquired – and skip the corresponding online content – in order to complete the task. By allowing this the Toolbox provides a built-in recognition of prior learning. It does not frustrate experienced workers by forcing them to work through (what for them are) redundant learning activities.

Competencies, called Jobs, each contain a set of learning activities that have been mapped to their corresponding performance criteria. Jobs may be approached either sequentially (where the learner works through the tasks following a suggested series of steps), or in non-linear fashion (where the learner selects the activities in the order they wish). Although activities in a task together form a meaningful unit of learning, they are not so interdependent as to prohibit the learner from accessing them in any way that suits them. Not being locked into a predetermined learning pathway allows the freedom to explore, and material not of immediate interest to the learner can be skipped or returned to later.

Active learning means learning by doing, generally by solving problems. Active learning has been facilitated through the design of the jobs and tasks, which provide a range of different situations, problems, perspectives and learning contexts. The Toolbox provides a “virtual client base” in a range of settings. Learners respond to the needs of current and potential clients by providing case management services and access to support services in the mental health and disabilities sector. The simulated workplace is brought to life when learners interact through discussion and debate, and collaborate to assess needs and design intervention strategies.

Facilitators will adjust their role depending on the needs of learners, structure of delivery (distance, mixed-mode, workplace based, classroom augmented), and areas they wish to emphasise and/or expand upon. They may substitute for tasks and activities with scenarios from, or more relevant to, the learner’s own workplace and learning needs.

3. The structure of the Toolbox

Overview
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The Toolbox metaphor in which the learning activities are placed is a community based service called the Carmen Poldis Community Centre. The competencies contained in the Toolbox are reflected in the range of services provided by the Centre. These services include individual support and advocacy, a family services program, a community development program, a volunteer program as well as a strong social research and justice centre. What casework skills the centre does not possess are provided through its partnerships and networks. Good service delivery is supported by strong case management skills. The systems advocacy capacity draws on the Centre’s links with other community services as well as casework and research activities.
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The hub of the Carmen Poldis Community Centre is the front desk and provides the metaphor for the main menu page where learners may choose a job to undertake. Each job represents a unit of competency and comprises a series of tasks. These tasks are varied and some ensure that the particular needs of non-metropolitan services are addressed. This Toolbox focuses on the case management, case-work, non clinical mental health work and disability work services offered by the Centre.

While each competency (Job) stands alone and is supported by a series of tasks, there can be some overlap in the material underpinning these tasks.
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Once the learner has selected a Job, they enter the office, which provides the metaphor for a menu within the unit of competency

Each Job comprises two or three Tasks that are accessed via the office desk.

Learners are provided with related Activities, Hints, Handouts and Resources that develop the knowledge, skills and values required to complete the task.

The activities reflect a problem solving approach requesting the learners to focus on specific incidents or case studies to identity and prioritise client or community issues, gather information to address these and to work with the client or group toward an agreed outcome.

Each activity is built around the theme of ‘Read, Respond and Reflect’.

· In the component Read, there are Handouts that can be viewed and printed. These Handouts provide information helpful to understanding and completing the Activity.

· The Respond component contains the heart of the Activity - sometimes a story; sometimes an interactive exercise.

· In Reflect the learner is invited to consider a number of questions. The reflections may be placed in a learning journal for the teacher. Or they may be used to support individual learning. Each RTO will decide on whether this component is assessable.

Use of the Tea room button enables learners to observe as virtual workers reflect on the nature of the task, the knowledge required to complete it and the value system from which they undertake it.

The learning activities provide the opportunity for learners to apply knowledge and skills to contexts provided by the Toolbox and learners currently employed and their training providers are encouraged to substitute situations from their own workplace or locality.

4. Orientation to the Toolbox

Main entry page

Click anywhere on the image of the Community Centre and its environs to enter the site.
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Reception page

This is the main menu page where the learner may select the unit of competency they want to undertake. Each job represents a unit of competency.

There are also links at the bottom of the page that open ‘pop-up’ windows that provide orientation information, information about technical requirements, background to the Carmen Poldis Community Centre and other material. Close the pop up windows to return to the Reception page.

Click on a Job to enter the corresponding office.
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Office page

Each job comprises two or three tasks that are accessed via the office desk.

Learners are provided with a matrix of related activities, hints, handouts and resources that can develop the knowledge, skills and values required to complete the task. Graphical elements within the office are the links to these activities, resources and advice. When the mouse cursor is moved over these elements, a roll over text box appears that describes them.

From the desk pad, click on a Task.
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Task page – The Task

Learners must complete each task within the job to be considered competent. Learners may undertake a task directly or may choose to build their knowledge and skills prior to beginning a task by downloading handouts, accessing virtual colleagues or completing interactive activities.

At the bottom of the page, click on “continue on to teasing out the task” (alternatively, click on “Teasing out the task” in the top left margin).

Task page – Teasing out the Task

A character discusses the task and provides some context and background.

At the bottom of the page, click on the link to the resources (alternatively, click on “Resources to help” in the top left margin).

Task page – Resources

A number of resources to assist the learner complete the task are provided – paper, people, partner and learning.

In the Paper section, click on the “CPCC Policy and Procedures Manual” or the “New Cedar Service Directory” link to access these documents in pop-up windows. Close the window to return to the resources page.

Click on the “colleagues” link in the Partner section to move to the tearoom. In the tearoom, the learner may select a topic of discussion related to the task and then choose a virtual colleague and read their views on the topic. Use the “back” link to return to the resources page.

Click on one of the “Handouts” links. A pop-up window will open containing information relevant to the task. Clicking on the “Print” link will print this out or the text may be saved as an RTF or PDF file by clicking on the appropriate link. Close the pop-up window to return to the resources page.

Learners may practice easier problems and gain immediate feedback by undertaking various activities.

Click on the “Activity 1” link to move to the Activity 1 page.

Task page – Resources – Activities

The activities follow a ‘read, respond and reflect’ methodology. Learners may download and read a handout that relates to the activity before proceeding to the respond section.

Click on the “Handouts” link. A pop-up window will open containing information relevant to the activity. Clicking on the “Print” link will print this out or the text may be saved as an RTF or PDF file by clicking on the appropriate link. Close the pop-up window to return to the activity page.

Click on the “Continue to the Respond Section…” link at the bottom of the page (alternatively, click on the “Respond” link in the top left margin). The ‘Respond’ section of the activities pages contains a number of interactive games and puzzles which provide immediate feedback.

Click on the “Continue to the Reflect Section…” link at the bottom of the page (alternatively, click on the “Reflect” link in the top left margin). In this section, the learner is asked to reflect on what they have learned. Learners may type their responses into a Word document that is opened by clicking on the “You can type your responses here” link.

Overall design

Once the learner has navigated beyond the Office page, the design of the site follows a consistent theme. Each page features a navigation bar across the top of the page that uses the graphical elements or icons that were introduced in the Office. These allow one-click access to all the major elements of the site. The navigation bar is repeated at the bottom of each page in a text based format.
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Beneath the navigation bar is the trailbar. This provides a visual representation, tracking where the learner is located within the site. 

5. Customising the Toolbox

Customising the structure

The Toolbox has been designed so that it can be easily disaggregated. This means that it can be:

· delivered as an entire Toolbox

· delivered as one or more units at a time

· broken into smaller resources that can be used in various ways eg, it may allow shared resources and segments of the Toolbox to stand-alone.

This design philosophy allows for:

· Flexibility in delivery

· Flexibility in the way learners can access the materials

· Deliverers can customise individual parts.

The file structure of the Toolbox has been created with disaggregation in mind. There is a ‘root’ directory that contains folders and files, which are essential to the operation of the Toolbox. The root folder named ‘Reception’ contains folders that house the individual units of competencies and a number of other essential files and folders. The folders containing the unit of competency material have been named with the units’ individual code.

To disaggregate the Toolbox, simply copy the entire file structure from the CD to the hard drive of the host computer. Using a suitable file management program, expand the ‘Reception’ folder in the root directory and delete the unit folders that are not required.

In this way all the essential folders and files are maintained in their correct location.

Customising Flash files

Note: The customising of Flash files and their associated variable text files, should only be undertaken by a person proficient in the use of Macromedia Flash.

The site uses Macromedia Flash for the Learning Interactions and navigation aids.  All source files for the Flash movies can be found in the 'source_files' sub-directory in the root directory of the CD.  Within this sub directory, the site directory structure of the units of competency folders is replicated.  Within each unit of competency folder are sub folders named for the content they contain: activities; hints; team.

The “team” movies are those tea room colleagues that appear solely in the tea room. The “hints” movies are the characters, tea room colleagues and unit specific characters, that appear throughout the site.

Most of the Flash movies used as Learning Interactions in the site (eg: DARN, Garden of Good and Evil, Hangfox, Combination Locks) are very simple to customize.  They have been designed so that the text used within the movie is imported from an external text file.  If a movie has this capability, then a text file of the same name as the movie will exist in the _txt directory that is on the same level as the Flash movie in question.  For example, to edit the text that appears in Activity two of Job one, the text file named j01act02ab.txt in the directory reception\chccm1a\activities\_txt is the appropriate file to edit. The Flash movie that calls upon this text file is named j01act02ab.swf and is found in the directory reception\chccm1a\activities\_flash. The source file for this flash movie is named cm1a_j01_act02ab.fla and is found in the directory source files\cm1a\activities.

In this way comments by people appearing throughout the site may be edited.  The tea room comments are customisable by editing the "hints.txt" file that resides in the '_txt' subdirectory of the "team" directory.  For each topic in the tea room, comments are numbered.  eg:  &caleb01 contains Caleb's comment for Topic 1 in that tearoom, and &caleb02 is his comment for Topic 2 and so on.  You can even add more topics by simply adding text to the &caleb03 and &caleb04 and &caleb05 and so on.  Please note that if you do add more topics, you will need to edit the tearoom Flash source file ('tearoom.fla') to add that topic to the whiteboard in the tearoom.

To customize any Flash movie in the site, you need to know which unit is to be customised and whether the Flash movie is an activity, hint or team interaction. The Flash source file can then be located within the source_files sub-directory.

Of course, all other '*.rtfs" and '*.htm' files are readily customisable as usual. 

CHCCM1A Undertaking Case Management

Unit description

This Job of Undertaking Case Management involves developing and reviewing a Casework Plan, supporting a client through the changes emerging as a result of their Case Plan.

Elements of Competency

1. Provide for client needs and monitor progress on a regular basis
· client needs are provide for and contribution made to the case/care plan
· feedback on case management implementation is discussed with client and relevant parties, and fed into case review processes as appropriate.
2. Promote client's development
· appropriate action is taken according to the skill plan

· opportunities for enhancing learning are identified and appropriate action taken to promote involvement of clients

· appropriate action is taken to remove barriers and attract learning and client development

· appropriate communication is used to promote involvement in learning activities

· feedback on client progress and involvement in learning activities is provided to all relevant parties

· appropriate encouragement, reinforcement and feedback is provided to clients to maximise learning outcomes.
Job 1: Undertake Case Management
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Task 1: Provide for Client Needs and Monitor Progress

Outline

In this task students draw up a case plan, and review it at a later date. 

The student’s role is to:

1. Draft a Case Plan using the case study provided. List each issue identified. List appropriate community resources. Break goals down into tasks. Determine which of the tasks are short-term and which are long-term.

2. Identify the people who need to be invited to a case conference.

3. Review the Case Plan after receiving new information at a case conference. Add new ideas to the Case Plan after reviewing the new information.

Activities to support completion of Task 1

Activity 1: 
Understanding Case Management

Read: 
Handout 1
-
What is Case Management?


Handout 2
-
The Case Management Process

Respond:
Part 1
-
The Roles of a Case Manager


Part 2
-
Elements of the Case Management Process

Reflect:
The learner reflects on how case management differs from other forms of community service practice such as case work, group work, and community development.

Activity 2: 
Supporting Client Needs in Case Management

Read: 
Handout 3
-
Role of Management Committee in case Management


Handout 4
-
Case Management and the Needs of Clients

Respond:
Part 1
-
Best Practice Case Management


Part 2
-
Case Study

Reflect:
The learner reflects on a time that another person helped them. What worked in their approach? What didn't work? They use this experience to compile a list of the qualities of an effective helper.

Other Resources to support completion of Task 1

Paper Resources

There are a range of resources in the filing cabinet. Of particular help will be:

· CPCC Policy and Procedures Manual.

· Manual 2 has an assortment of forms. Pick the one that might be useful for the Case Plan and Case Plan review.

· New Cedar Service Directory. This will tell the learner about the services available in New Cedar.

· Case Conference Notes from 3 months after completion of initial Case Plan.

Partner Resources

The learner’s colleagues have their say in the Tea Room. The learner may be particularly interested in the conversations on misconceptions about mental illness and the one about people other than professional being expert in the area.

Teacher’s Role

Read through the task first so you have a clear idea of the characters in the story. Take note of their needs. Learners have to do a lot of exploration in order to find local services in New Cedar that could help achieve the goals of the plan.  Watch for learners setting vague goals – they need to be specific and with a time frame. Check that the updated Case Plan has utilised the information from the 3 month review notes.

Task 2: Promote Client’s Development

Outline

In this task students operate as the Case Manager, supporting a client through the changes emerging as a result of her Case Plan. Another worker has organised a Case Conference with a range of professionals to formulate this Case Plan. 

The student’s role is to keep a journal of their experiences of being the Case Manager. In it they keep notes on some of the many issues they encountered with this case. In particular they comment upon:

1. Their thoughts and feelings about a client wishing to put their child in an institution.

2. How they would support a client to deal with issues such as safety, grief, anxiety, and finances.

3. Their experience of exploring alternatives to an institution, discussing this with the client, and making a referral.

Activities to support completion of Task 2

Activity 3: 
Providing Feedback

Read: 
Handout 5
-
Feedback on Case Management Implementation

Respond:
Part 1
-
Supporting Your Client


Part 2
-
Responding Sensitively

Reflect:
The learner reflects on times when they have given and received feedback.

Activity 4: 
Promoting Client Development

Read: 
Handout 6
-
Promote Client Development

Respond:
Part 1
-
Using Strategies that Support Clients


Part 2
-
Promoting Client Self Development

Reflect:
The learner discusses some of the dilemmas in conducting systems 

advocacy for a client.

Activity 5: 
Communicating Appropriately with Clients

Read: 
Handout 7
-
Appropriate Communication

Respond:
Part 1
-
Looking at your own values


Part 2
-
Forum discussion: Communication and our values

Reflect:
Learners discuss their responses to a range of statements from the Respond section. They suggest ideas for increasing sensitivity to clients.

Activity 6: 
Dealing With Stress

Read: 
Handout 8
-
How to Cope with the Stress of Being a Case 




Manager

Respond:
Part 1
-
Burnout Quiz


Part 2
-
Forum Discussion: Strategies for relaxing and dealing with 



stress

Reflect:
The learner reflects on their own sources of stress, and ways of dealing with it.
Other Resources to support completion of Task 2:

Paper Resources

In the filing cabinet the learner will find some resources that will help: 

· Monica's Case Plan
· New Cedar Service Directory - this will assist in identifying services that can help Monica

· CPCC Policy Manual - this will help the learner to determine the services and staff at CPCC that could help Monica.

Partner Resources

The learner’s virtual colleagues have their say about issues relevant to the task. They can go to the Tea Room and get some advice about values in case management.

Teacher’s role

Model appropriate use of feedback in your comments to students. Be prepared to facilitate and moderate the two online discussion forums in this Job. Contribute your own stories of sensitivity/communication and values. Pick up on themes that might emerge, such as support versus dependency. Share your own strategies for managing stress. Students find the personal touch very engaging. Remind students about appropriate self-disclosure if they start discussing coping strategies such as drug use. 

CHCCM2A Establish and Monitor a Case Plan

Unit description

This Job of Establishing and Monitoring a Case Plan asks you to assess the needs of a client, advocate for those needs and prepare a case plan to meet those needs.

Elements of Competency

1. Develop a case management plan
· assessment of client needs is undertaken in accordance with organisation procedures

· information is collected on a range of suitable interventions to address immediate, short and longer term needs of clients

· appropriate consultation is undertaken with  stakeholders to ensure issues, and options for their resolution, are explored thoroughly

· common goals, objectives and processes are negotiated and agreed with clients and stakeholders to ensure needs are addressed with statutory and organisational frameworks

· a full range of options for addressing client and stakeholder needs are explored and included in case management plan

· processes for monitoring  achievement of goals, timeframes and resourcing are agreed in the planning stage

· roles, responsibilities and accountabilities for clients, stakeholders, workers and service providers are defined

· processes of appeal and for the termination and/or renegotiation of intervention are negotiated, agreed and included in the plan
· relevant family, community, cultural and ideological considerations are identified and addressed in the case plan.
2. Define plan implementation procedures

· practical arrangements to support clients and stakeholders are implemented

· negotiable and non negotiable aspects of the intervention are defined, and processes are implemented to ensure they are maintained

· ongoing case management processes are negotiated and agreed with clients and stakeholders

· where appropriate, contracts are developed and agreed with external service providers and accurately reflect timing and resourcing constraints

· procedures are implemented to ensure information sharing between key stakeholders is facilitated

· procedures are implemented to ensure progress of specialist client service delivery is monitored in accordance with agreed procedures, against defined performance indicators

· procedures are defined, and implemented where necessary, to deal with crisis situations.
3. Establish review and evaluation systems

· case plan is negotiated with supervisor

· appropriate evaluation processes are set up for ongoing implementation of the plan

· all relevant reporting procedures are completed in accordance with organisational requirements.
Job 2: Establish and Monitor a Case Plan


Task 1: Advocate for a Client

Outline

In this task learners contribute to a case plan by becoming an advocate for a client 

The learner’s role is to:

1. List reasons supporting the wishes of the client.

2. Read arguments that represent barriers to the client.

3. Research government policy to determine advocacy strategy.

4. Write a persuasive letter on behalf of the client.

5. Suggest contingency strategies should the advocacy be unsuccessful.

Activities to support completion of Task 1

Activity 1: 
The Role of the Case Manager

Read: 
Handout 1
-
The Case Management Process

Respond:
Part 1
-
Case Study


Part 2
-
Counsellor or Coordinator

Reflect:
The learner reflects on how case management differs from other forms of community service practice such as community worker and case worker.

Other Resources to support completion of Task 1:

Paper Resources

There are a range of resources in the filing cabinet. Of particular help will be:

· CPCC Policy and Procedures Manual

· New Cedar Service Directory

· Refusal letters from the various child care agencies.

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss aspects of advocacy in case management.

Teacher’s Role

Read through the task first so you have a clear idea of the characters in the story. There are a number of letters the learner must read to learn the barriers to access for the client’s daughter. Learners may need some help getting started on researching the policies. To conduct web searches, and to contact their local council and agencies, should be all the advice they need.

Task 2: Assess the Needs of a Client

Outline

In this task learners find out about the needs of a client of the Community Access Program, and use this information to complete an assessment form.

The student’s role is to find out more about the condition (MS), and the culture (Greek) of the client so that they may better understand her needs. Once these are established an assessment form can be filled out.

1. Find out about MS, and Greek culture.

2. Explore with the client her wish to live independently.

3. Use the information above to complete an assessment form.

Activities to support completion of Task 2

Activity 2: 
Establishing a Working Relationship with the Client 

Read:
Handout 2
-
Establishing a Working Relationship with the Client

Respond:
Part 1
-
The first time you meet a potential client for Case 




Management


Part 2
-
Case Studies

Reflect:
The learner reflects on a time that another person helped them. What are the differences between a friend and a professional helper?

Activity 3: 
Assessing the Client's Needs

Read: 
Handout 3
-
Assessing the Client's Needs

Respond:
Part 1
-
Case Study


Part 2
-
Reflection on the case study

Reflect:
The learner reflects on the importance of clarifying needs before the goals and strategies of the Case Plan are determined.

Activity 4: 
Developing a Case Management Plan

Read: 
Handout 4
-
Case Management Plan

Respond:
Part 1
-
Case Study


Part 2
-
respond to the case study, completing some initial 




elements of a Case Management Plan. (Forum)

Reflect:
The learner reflects on why is important to have a Case Plan, and why each stage of the Case Plan should be documented.

Activity 5: 
Providing and Coordinating Services

Read: 
Handout 5
-
Direct Service


Handout 6
-
Coordination

Respond:
Part 1
-
Looking at which services might help the most (Forum)


Part 2
-
Appropriate Policy and Procedures for Case Management


Part 3
-
The finer details of making a referral

Reflect:
Learners reflect on why a Case Manager needs to provide counselling rather than just leaving it to the Case Worker, and the importance of coordination.

Other Resources to support completion of Task 2:

Paper Resources

In the filing cabinet the learner will find some resources that will help: 

· Letter from a doctor
· New Cedar Service Directory - this will assist in identifying services that can help

· CPCC Policy Manual - this will help the learner to determine the services and staff at CPCC that could help.

People Resources

Gina’s story.

Partner Resources

The learner’s virtual colleagues have their say about issues relevant to the task. They can go to the Tea Room and get some advice about values in case management.

Website

MS Australia Website.

Teacher’s role

Be aware that in addition to the Case Management content learners are deepening their knowledge of MS and Greek culture. Encourage this delving into the background – it is a skill they will need in their workplace. There is are two online discussion forums in this Task. In the second, check that learners are justifying their suggestions for appropriate agencies to refer to.

Task 3: Prepare a Case Plan

Outline

In this task learners prepare a comprehensive Case Plan 

The learner’s role is to:

1. Establish immediate needs to stabilise the crisis situation.

2. Identify appropriate community resources to assist.

3. Identify the client's long-term goal.

4. Identify what can be done in the short-term to help achieve this long-term goal.

5. Devise strategies to support a client who shows little motivation to plan.

6. Identify tasks to carry out before referring a client.

7. Develop a tool for monitoring/reviewing this case.

Activities to support completion of Task 3

Activities 1 to 5 above

Activity 6: 
Monitoring and Reviewing Services

Read: 
Handout 7
-
Monitoring and Review

Respond:
Part 1
-
Good Practice in Monitoring and Review 


Part 2
-
Making Good Case Notes


Part 3
-
Writing Case Notes

Reflect:
The learner considers under which circumstances it would be appropriate to allow the client to view the Case Notes regarding them, and when to keep them confidential.

Other Resources to support completion of Task 3:

Paper Resources

There are a range of resources in the filing cabinet. Of particular help will be:

· CPCC Policy and Procedures Manual – particularly Manual 2

· New Cedar Service Directory.

People Resources

Amanda Rochester's story of the situation.
Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss aspects of advocacy in case management.

Teacher’s Role

In the forum for Activity 6 learners get to play supervisor, commenting on each other’s case notes. Be sure to encourage appropriate language and constructive feedback.

CHCCM3A Develop, Facilitate and Monitor All Aspects of Case Management
Unit description

This Job of Developing and Facilitating Case Management asks you to develop an approach to Case Management.  It will include the skills necessary for preparing to hand over a case to another agency.
Elements of Competency

1. Conduct case management meetings]
· information sharing with the client is facilitated by establishing an appropriate rapport with the client and implementing appropriate procedures including:

· establishing the purpose, objectives and agenda of the meeting

· facilitating discussion

· resolving conflict where relevant

· identifying, negotiating and recording outcomes.

· boundaries and processes within service delivery are identified and agreed, including:

· rights, roles, responsibilities, decision making processes, accountability and outcomes

· ways of addressing experience, skills, values and development of participant

· impact of statutory mandates on interventions, the client and significant others

· the impact of value systems of worker, client and key stakeholders on outcomes

· information sharing and planning

· appropriate conflict resolution techniques to be employed.

· individual family and community needs and rights, and organisational responsibilities are defined and explored to assure the rights are protected for all concerned.
2. Develop an appropriate approach to case management
· case management processes appropriate to implementing statutory requirements are developed and utilised

· appropriate processes to facilitate clients to set goals and participate in case management processes are implemented

· appropriate cultural considerations are integrated into all aspects of case management planning

· information on rights of appeal and avenues of complaint is provided so client understands their rights.
3. Develop an appropriate case management plan

· a case management plan is developed to reflect initial assessment of needs

· the full range of appropriate immediate, short and long term needs of the client and other relevant parties are identified

· action plans are developed to reflect:

· integration of expertise of relevant stakeholders and other service deliverers

· negotiated and agreed goals and operational processes

· a range of strategies to address each goal and to maximise participation in plan

· appropriate resource allocation

· agreed responsibility for delivery

· realistic and agreed indicators of success

· rights and responsibilities of client.

· processes for monitoring and changing of case plan are established

· strategies are identified to deal with complex or high risk situations

· requirements of case plan are matched to experience, workload and geographical location of worker

· the plan focuses on assisting clients to set and achieve realistic targets for change or action and to take personal responsibility.

4. Manage case work activities and processes

· strategies are implemented to continually monitor the effectiveness of case management processes against agreed goals, relevant services and programs, client and stakeholder satisfaction

· the need for changes in case plan including the need for ongoing intervention is assessed and strategies for alternatives are developed as appropriate

· any proposed changes arising from case review are successfully negotiated with relevant parties

· processes for case closure which comply with organisational procedures are utilised when appropriate.

Job 3: Develop Case Management


Task 1: Developing an Approach to Case Management

Outline

In this task learners consider a number of issues affecting a case prior to developing a Case Plan.

The learner’s role is to:

1. Research the possible effects of being deaf on a six year old boy who has just found out he is deaf.

2. Research the possible psychological effects on a six year old and a three-year-old boy who have been regularly severely physically punished by a non-parent.

3. Determine the level of support required, and by which services it should be provided.

4. Consider any gaps in the skills of workers providing support.

5. Examine conflict between client and workers.

6. Identify appropriate community resources to assist a client.

7. Design some questions to help a client to think about her goals and identify the barriers to achieving these.

8. Consider how staff at the CPCC could work with a client to help her remove the barriers that stop her from achieving her goals.

Activities to support completion of Task 1

Activity 1: 
Planning and Conducting Case Management Meetings

Read: 
Handout 1
-
Conduct Case Management Meetings


Handout 2
-
Implementation of Statutory Requirements

Respond:
Part 1
-
Preparing for Meetings


Part 2
-
Managing Difficulties that Arise in Meetings

Reflect:
The learner identifies FIVE important qualities of a Case Manager who runs an effective meeting and explains why they are needed.

Activity 2: 
Client Participation in the Case Management Process

Read: 
Handout 3
-
Working with Clients to set Goals and Participate in 
the Case Management Process

Respond:
Identify examples of best practice in Case Management

Reflect:
The learner considers why is it important for clients to be partners in the Case Management process, and how can clients be empowered to participate fully in it.

Activity 3: 
Working with Groups that have Special Needs

Read: 
Handout 4
-
Working with Special Needs Groups

Respond:
Specific difficulties and what actions may help resolve them

Reflect:
The learner lists five skills needed by a Case Manager if they are to work effectively with people from other cultural groups.

Activity 4: 
Client Complaints

Read: 
Handout 5
-
Information on Rights of Appeal and Avenues of 
Complaint

Respond:
Part 1
-
The Complaints Procedure


Part 2
-
Managing Complaints; Forum Activity

Reflect:
The learner reflects on the importance of client confidentiality when a complaint is made, and the implications of a vexatious complaint.

Other Resources to support completion of Task 1:

Paper Resources

There are a range of resources in the filing cabinet. Of particular help will be:

· New Cedar Service Directory

Internet Resources

· Institute of German Sign Language and Communication of the Deaf

· Vicdeaf - Comprehensive site on Auslan. (Auslan = Australian Sign Language)

· University of North Carolina Child and Welfare Social Work Practice Notes

· University of North Carolina Division of Social Sciences and the North Carolina Family and Children's Research Program - Fostering Perspectives.

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss managing child protection issues, and reviewing case plans.

Teacher’s Role

Activity 4 has a forum which contains a case study including topics of homophobia and pedophilia. Be aware that these subjects can lead to heated discussion which may need to be moderated.

Task 2: Preparing to Handover Case Management

Outline

In this task learners review an ongoing case and prepare a report to assist with the handover of the case to another agency. 

The student’s role is to use a case study to:

1. Review the current situation of a family having children removed by the Department of Community Services following CPCC reducing support.

2. Prepare a New Support Plan.

3. Write a report.

Activities to support completion of Task 2

Activity 5: 
Developing a Case Plan

Read: 
Handout 6
-
Develop an Appropriate Case Management Plan 


Handout 7
-
Provision of Services

Respond:
Reflect on the development of a Case Plan by examining a Case 


Study. The following resources are provided:

· The Effects of Grief and Loss on Children in Foster Care. 

· Grief: A Normal Reaction to Loss 

· Down Syndrome Information Network

Reflect:
The learner considers the importance of planning the Case Manager's interventions with the client and other significant players in the clients’ life.

Activity 6: 
Coordinating Services

Read: 
Handout 8
-
Coordination of Services

Respond:
Looks at a variety of scenarios that require coordinating skills

Reflect:
The learner lists the issues that need to be considered when 



making a referral to another service, and imagines some concerns 


that might be experienced by a client when they are referred to 


another service.

Activity 7: 
Reviewing and Closing Cases

Read: 
Handout 9
-
Monitoring and Reviewing Services


Handout 10
-
Process for Case Closure

Respond:
Part 1
-
Methods for Evaluating a Case Plan


Part 2
-
Closing Cases (Forum)

Reflect:
The learner reflects on the feelings the client might have about case closure.

Other Resources to support completion of Task 2:

Paper Resources

In the filing cabinet the learner will find

· Carmen Poldis Community Centre Support Plan
· The minutes of the last case meeting.

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss managing child protection issues, and reviewing case plans.

Teacher’s role

In the Activity 5 Forum, learners are asked to identify barriers to clients achieving goals. Encourage them to look for both external (lack of local services) and internal (lack of confidence to approach services) barriers.

In the Activity 7 Forum learners need to cooperate to find tools or methods of evaluating a case plan. Look for areas about which debate might pivot. An example would be qualitative versus quantitative. Learners working in the industry may have been frustrated by the increasingly quantitative nature of data collection required by the departments that fund them. Encourage such learners to devise alternative ways of evaluating case plans, ways that might encompass the complex nature of qualitative outcomes.

CHCCWI1A Operate Under a Case Work Framework
Unit description

This Job of Working Effectively with Clients will help you to understand what it is to operate under a Casework framework, as well as to develop an actual Casework Plan.

Elements of Competency

1. Establish an appropriate working relationship with clients

· Effective communication strategies are utilised routinely to ensure:

· clients identify their needs

· individual and cultural differences are accommodated.

· the rights and responsibilities of clients and workers are defined and appropriate boundaries are established and maintained

· where appropriate clients are assisted to obtain counselling or communication skills training

· client’s information needs are identified and actions to satisfy these are agreed and implemented as appropriate

· interaction with clients is maximised by utilising appropriate communication, thoroughly exploring problems and possible solutions, and providing a supportive environment which encourages clients to take control of their lives.
2. Uphold the rights and responsibilities of clients

· the rights of clients and the range of options for addressing these are defined and agreed

· the responsibilities of clients are discussed with them to ensure common understanding

· individual and cultural differences relating to rights and responsibilities are recognised, and explained along with strategies to deal with these

· appropriate services required by the client are identified and their delivery planned in consultation with the client and other relevant people.

Job 4: Work Effectively With Clients


Task 1: Operate Under a Casework Framework

Outline

In this task learners reflect on how to work effectively with a family.

The learner’s role is to write a journal and reflect on the following issues:

1. The issues for this family, and how would a Case Worker approach each issue.

2. Some communication skills a Case Worker would need when engaging with this family.

3. Determine the rights and responsibilities of each member of the family.

Activities to support completion of Task 1

Activity 1: 
Engaging the Client 

Read: 
Handout 1
-
What is Case Work


Handout 2
-
Effective Communication Skills


Handout 3
-
Skills for Effective Case Work


Handout 4
-
Knowledge for Effective Case Work


Handout 5
-
Values for Effective Case Work

Respond:
Part 1
-
Introducing Yourself


Part 2
-
What to say when first contacting a client

Reflect:
The learner recalls a time when they were a client in a welfare or community service. They reflect on what put them at ease, what did not, and the effect on their current communication, both personally and professionally.

Activity 2: 
Clarifying Client's Rights and Responsibilities 

Read: 
Handout 6
-
Rights and Responsibilities of Clients and Workers

Respond:
Rights and Responsibilities of Clients

Reflect:
The learner views the CPCC Policy & Procedures Manual and reads the Code of Ethics. They consider what they would you expect from the service as a client at CPCC, and how they would complain if they were unhappy with a particular worker.

Activity 3: 
Gathering Client History 

Read: 
Handout 7
-
Cultural issues


Handout 8
-
Intake Questionnaires

Respond:
Part 1
-
Looks at the information needed to be gained from a family 


in order to assess the situation


Part 2
-
The learner completes an Initial Intake Form

Reflect:
The learner reflects on some of the limitations of using questionnaires, and is asked for suggestions to make them less dehumanising.

Activity 4: 
Interviewing Skills

Read: 
Handout 9
-
The Interview 


Handout10
-
Family Systems Theory

Respond:
Elements of the Effective Interview

Reflect:
The learner considers what helps them feel comfortable in an interview situation, and how this knowledge might be applied in a workplace situation.

Other Resources to support completion of Task 1:

Paper Resources

There are a range of resources in the filing cabinet. Of particular help will be:

· CPCC Policy and Procedures Manual  - Particularly Policy 2 which contains some Case Plan forms that will help with this task

· New Cedar Service Directory

· Pamphlet on Adolescent Drinking

· Parenting your Adolescent Child.

People Resources

There are a range of people who would be worth talking to about this task:

· George Muldoon: Family Service Worker from Family and Community Services

· Mark: Youth Worker from SAMS Youth Service

· Jude Sheeha: Caritas Centre Family Services

· Julie Nowlan: School Counsellor: New Cedar Primary School

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss engaging with the client, and making a Case Plan.

Teacher’s Role

Activity 4 has a forum which requires contributions to building a set of effective interviewing techniques. Be aware that most techniques – for example using closed questions - have their place, but should not be used to excess. It may be that learners criticise each other for suggesting such techniques, and should be gently reminded that they do have their place.

Task 2: Develop a Casework Plan

Outline

In this task learners learn about how a Case Worker can work effectively with a client, and develop a case plan for a client.

The student’s role is to write a journal about how a Case Worker could work effectively with this client. In the journal they reflect upon the following issues:

1. The values and ethics that underpin the Case Worker role.

2. The problem solving skills Case Workers need to assist them in forming a case plan with clients.

3. Considerations when setting goals within the problem-solving model.

4. Resources a client needs in order to access information and services.

Activities to support completion of Task 2

Activity 5: 
Developing the Case Plan

Read: 
Handout 11
-
What is a Case Plan


Handout 12
-
Problem Solving/Client Centred Helping


Handout 13
-
Adolescent Intervention Strategies

Respond:
Part 1
-
Steps to Formulating a Case Plan


Part 2
-
Completing a Case Plan

Reflect:
The learner reflects on how a client's voluntary or non-voluntary status might impact on the Case Work process.

Activity 6: 
Monitor Effectiveness of the Casework Plan

Read: 
Handout 14
-
Empowerment


Handout 15
-
Assisting Clients to Manage Change

Respond:
Part 1
-
Case Conferencing


Part 2
-
Managing Change, Forum

Reflect:
In a journal exercise learners reflect upon a time when they were unhappy with a solution that someone else provided to their own problem. They describe their feelings about this event, and what they learnt from the experience.

Other Resources to support completion of Task 2:

Paper Resources

In the filing cabinet the learner will find:

Information about New Cedar and MacIntosh Shire:

· Service Directory - Lists all the agencies working in New Cedar. This will assist in identifying services that can help the Colis Family and Martin

· The Carmen Poldis Community Centre (CPCC) profile. List the services run by CPCC

· Carmen Poldis Policy Manual

· Overview of New Cedar and the Macintosh Region - A very handy social and CSHI profile of the area

· Alcohol and Young People Pamphlet

· Parenting your Adolescent

· Pamphlet on Domestic Violence

· Bus Timetable

· TAFE Cleaning Course

· Young Father's Group

· Letter from Previous Carers.

Specific Information - Referral Request filled out by Amanda on a home visit.

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss engaging with the client, and making a Case Plan.

Teacher’s role

Activity 6 contains a forum about Monitoring the Effectiveness of a Case Work Plan. If any learners struggle with this question, remind them that the purpose of the evaluation is to determine the usefulness, or overall improvement, in the client’s life as a result of the intervention.

CHCCWI2A Implement a Case Work Strategy

Unit description

This Job of Implementing a Casework Strategy will look at the difficulties involved with engaging a new client in a Casework relationship, as well as considering some specialist strategies that might assist a family that are experiencing conflict.

Elements of Competency

1. Establish an appropriate working relationship with clients
· effective strategies are used routinely to ensure:

· clients identify their needs and goals

· individual and cultural differences are addressed

· areas of resistance/conflict are identified and appropriately resolved

· appropriate levels of consultation are implemented

· the experience and life skills of the client are appropriately addressed

· relevant information is collected.

· processes are implemented to reach agreement on meeting procedures, consequences of actions and cooperative relationship

· negotiable and non negotiable aspects of intervention are clarified

· boundaries between client and worker, including roles, responsibilities and accountabilities, are defined and maintained to ensure compliance with statutory requirements and duty of care responsibilities

· strategies are implemented to ensure all dealings with clients reflect appropriate expression of value systems and consideration of emotional impact of intervention.
2. Promote preventative strategies

· a full range of opportunities is provided for clients to engaged in identification of problems and solutions

· a range of strategies is employed to assist clients to meet specific targets and to gain control over their lives

· an appropriate range of opportunities are identified, developed and initiated in accordance with organisational policies and procedures and client needs

· client progress and involvement in activities is encouraged and monitored and appropriate action taken to maximise individual skill development.
3. Provide a specialist service to clients
· all appropriate documentation is completed and maintained in accordance with organisational and statutory standards and requirements

· procedures are implemented to ensure information sharing between key stakeholders is facilitated

· all dealings with the client(s) reflect:

· accepted organisational standards of behaviour

· mutual respect

· commitment to information sharing and dissemination

· adherence to agreed plan

· sensitivity to cultural, family and individual differences

· ability to work with the client in the context of the family and broader community

· application of the organisation’s philosophy

· compliance with statutory requirements and duty of care responsibilities.

Job 5: Implement Casework


Task 1: Establish a Case Work Relationship

Outline

In this task learners consider the problems encountered by a student worker in their attempt to engage a new client in a Casework relationship.

The learner’s role is to observe an intake interview a new client, and to provide a short written report outlining:

1. The demonstrated effectiveness of the student's listening skills.

2. Assess the quality of the rapport established in the first interview.

3. Identify any behaviour used by the client to avoid being engaged by the Case Worker. Identify the strategies used by the Case Worker to deal with the resistance.

4. Assess the student's use of empathy.

5. Assess the appropriateness of the student’s questions.

Activities to support completion of Task 1

Activity 1: 
Introducing Casework

Read: 
Handout 1
-
Overview of Casework

Respond:
Part 1
-
How Casework differs from other forms of community 



service practice


Part 2
-
The Values Underpinning Casework


Part 3
-
Knowledge of Case Workers

Reflect:
The learner considers situations where it may be difficult to demonstrate genuine concern for a client, and why it is important to work with the value system of the client.

Activity 2: 
The Problem Solving Model

Read: 
Handout 2 – The Problem Solving Model


Handout 3 – Developing a Case Plan

Respond:
Part 1
-
Considers the different ways that a Case Worker can 



establish a relationship with the client


Part 2
-
Develops some Goals and strategies to respond to the 



client's identified concerns. Includes a forum on The 



Problem Solving Approach

Reflect:
The learner considers why it is better to work collaboratively with clients assisting them to solve their own problems rather than determining solutions for them. They also consider how the problem-solving model can help clients to determine their own priorities.

Activity 3: 
Overcoming Barriers to Self Reliance

Read: 
Handout 4
-
Overcoming Barriers to Self Reliance

Respond:
Looks at certain behaviours that inhibit a person’s ability to be self reliant

Reflect:
The learner considers some reasons that people develop ineffective ways of dealing with their own problems, and some different ways that the Case Worker can help their clients to learn new and more effective skills to manage their own lives.

Activity 4: 
Theoretical Approaches to Casework

Read: 
Handout 5
-
The Theoretical Approaches Underpinning Casework

Respond:
The learner researches one model of helping people, and posts their findings to a forum

Reflect:
The learner is asked what they think are the most important features are of an effective Casework relationship, and how  a problem solving model can help Case Workers who like to use the “best” bits of the different therapeutic helping models that underpin Casework.

Other Resources to support completion of Task 1:

Paper Resources

· CPCC Policy and Procedures Manual

· New Cedar Service Directory

· The letter of referral from the Department of Children and Family Services

· The transcript of an interview.

Partner Resources 

The learner’s colleagues have their say in the Tea Room. They discuss engaging with young people, working with culturally and linguistically diverse groups, and the need for flexibility in case planning.

Teacher’s Role

Activity 1 contains a forum in which learners share their ideas about mental health.

Activity 2 requires learners to work in pairs on an exercise about the Problem Solving Approach. They may need to help with connecting with a learning partner. This Activity also has a Chat room this would require a time to be set up so that users are online simultaneously.

Activity 4 has a forum, which requires contributions to a set of theories underpinning approaches to Casework. This may require some coordination, for instance learners may need to nominate an area of research – to ensure the full range is covered.

Task 2: Providing Specialist Services

Outline

In this task learners consider the specialist strategies that might assist a family that are experiencing conflict.

The student’s role is to prepare a short report where they identify:

1. The issues that are confronting this family.

2. The strategies that might be of assistance to the family.

3. The possible advantages and disadvantages of each identified strategy.

4. The specialist services that the Case Worker could provide to the family as part of the planned strategies.

5. Additional services in New Cedar or beyond that might assist the family.

6. Any potential barriers from within the family itself and outside of the family that may make it difficult for its members to take advantage of the services offered by the Case Worker and others.

7. The cross cultural issues that could affect communication in this case.

8. The cross cultural communication strategies that need to be employed to ensure a trusting and effective working relationship between the worker and the clients.

Activities to support completion of Task 2

Activity 5: 
Client Rights, Worker Boundaries and Other Ethical Issues

Read: 
Handout 6
-
Client Rights and Responsibilities


Handout 7
-
Professional Boundaries and Limitations upon the 



Case Work Relationship


Handout 8
-
Strains in the Case Work Relationship 

Respond:
Part 1
-
“A Training Day” 


Part 2
-
“Stepping over the Line”


Part 3
-
“When is a Client no longer a Client?” – includes a forum

Reflect:
The learner considers why ethical guidelines exist for Case Worker and other community service workers, and whether it is always possible to adhere to them.

Activity 6: 
Cross-Cultural Issues in Casework

Read: 
Handout 8
-
Strains in the Casework Relationship

Respond:
Reflects on some common and not so common stereotypes and asks the learner to collaboratively (by chat session) consider the effects such stereotypes have on effective communication

Reflect:
The learner considers the importance for Case Worker in Australia to have effective cross-cultural communication skills, and some mistakes that workers can make when dealing with people from ethnic groups that are different to their own.

Other Resources to support completion of Task 2:

Paper Resources

In the filing cabinet the learner will find:

Information about New Cedar and MacIntosh Shire:

· The Carmen Poldis Community Centre(CPCC) profile. List the services run by CPCC

· Carmen Poldis Policy Manual.

People Resources

There are a number of people who can help the learner to understand Rashida's needs. It is important that that they ‘talk’ to Rashida and her family.

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss engaging with young people, working with culturally and linguistically diverse groups, and the need for flexibility in case planning.

Teacher’s role

Activity 5 contains three forums about Client Rights, Worker Boundaries and Other Ethical Issues. Experienced workers will find this familiar territory, whilst new learners may be quite out of their depth. Teachers should encourage those who are more experienced to explain the rationale behind their statements.

Activity 6 contains a chat room about Cross Cultural Issues in Case Work. This would require a time to be set up so that users are online simultaneously. It may be a fairly contentious chat room, and teachers should be prepared to moderate the discussion.

CHCCDIS1A Orientation to Disability Work

Unit description

This Job of Understanding Disability Work asks you to respond to a situation of risk. It includes assessing a situation of risk for a person with a disability and recommending an appropriate response.

Elements of Competency

1. Demonstrate commitment to quality services for people with disabilities
· all work reflects an understanding of key issues facing people with disabilities and their carers

· all work undertaken reflects the context of policy, regulatory, legislative and legal requirements as they apply to the area of work
· all work in the sector demonstrates a commitment to access and equity principles

· organisational procedures for client participation are followed

· personal values and attitudes regarding disability are taken into account when planning and implementing all work activities
· information from within the workplace is accessed routinely and used to respond to client needs.
2. Support rights, interests and needs of people with disabilities

· people with disabilities are supported and encouraged to exercise their rights and independence

· different client requirements are acknowledged

· legal responsibilities and duty of care are complied with.

3. Respond to situations of risk or potential risk to people with disabilities

· respond to situations of risk and report to appropriate people

· report uncharacteristic or inappropriate behaviour

· report situations of risk which may have an adverse effect on the health of people with disabilities.
Job 6: Understanding Disability Work


Task 1: Responding to a Situation of Risk

Outline

In this task learners assess a situation of risk for a person with a disability, and recommend an appropriate response.

The learner’s role is to observe an intake interview a new client, and to provide a short written report outlining:

1. Interview a client and complete an intake form.

2. Assess if the client is in immediate danger.

3. Recommend an appropriate strategy based upon their assessment.

Activities to support completion of Task 1

Activity 1: 
Definitions of and Beliefs about Disability

Read: 
Handout 1
-
Definitions of Disability 


Handout 4
-
Stereotypes about Disability


Handout 5
-
Conflicts between Professional and Personal Values

Respond:
Part 1
-
How society views people with disabilities


Part 2
-
How those with disabilities view themselves

Reflect:
Learners reflect upon how they can promote a social justice approach in their work with people with a disability.

Activity 2: 
Access and Equity

Read: 
Handout 2
-
Access and Equity

Respond:
The barriers that people with disability can face on a day to day 


basis

Reflect:
Learners consider the kinds of barriers exist for people with 



disabilities - physical and attitudinal – and how they might be 


overcome.

Activity 3: 
Legislation and Rights

Read: 
Handout 2
-
Principles of Access and Equity


Handout 3
-
Rights of People With a Disability


Handout 5
-
Professional and Personal Values Conflict


Handout 6
-
Consent


Handout 7
-
Duty of Care


Handout 8
-
Empowerment Through Client Oriented Service 



Delivery


Handout 10
-
Freedom from Exploitation and Abuse

Respond:
Part 1
-
Relevant legislation


Part 2
-
Opens up the difficult issue of where a service's 




boundaries might exist, and how to balance the 




(sometimes conflicting) needs of the client with the needs 



of the service

Reflect:
The learner considers why issues such as access, freedom from abuse, and Duty of Care need to be covered by legislation. Includes reflection on a case study.

Activity 4: 
Consent and Confidentiality

Read: 
Handout 3
-
Rights of People with a Disability


Handout 6
-
Consent (informed and valid)

Respond:
Part 1
-
considers consent, noting that there is a difference 




between consent and valid consent


Part 2
-
Confidentiality

Reflect:
Learners consider: 

1. Ways in which they could support a person to be better informed about their rights regarding consent

2. Why the legal and ethical rights to confidentiality are often interpreted differently, and so, not upheld for people with a disability.

Activity 5: 
Duty of Care and Professional Values

Read: 
Handout 5
-
Professional and Personal Values Conflicts


Handout 7
-
Duty of Care

Respond:
Part 1
-
Harm Minimisation


Part 2
-
When our values are challenged - includes forum 




discussion

Reflect:
Learners reflect on their effectiveness in providing a fair and equitable service, given what the found their own values to be in the forum discussion.

Activity 6: 
Freedom from Abuse

Read: 
Handout 10
-
Freedom from Exploitation and Abuse


Handout 11
-
Responding to Abuse

Respond:
The differences between abuse, neglect and exploitation

Reflect:
Learners are invited to consider what they can do to find out more about their responsibilities in recognising and responding to situations of abuse and neglect.

Activity 7: 
Communication

Read: 
Handout 9
-
Interpersonal Communication Skills

Respond:
Part 1
-
Non-verbal expression


Part 2
-
How to know when someone is listening

Reflect:
Learners reflect upon a time when they felt that they have not been listened to, and what the listener could have done to change this.

Other Resources to support completion of Task 1:

Paper Resources

· CAPS Intake Form

· CAP Procedures for Responding to Referrals where there is a Situation of Risk

· Risk Assessment Report

· CPCC Policy and Procedures Manual

· New Cedar Service Directory

People Resources

There are a number of people to speak to. They are:

· Kylie from the NCDP. She is making the initial referral and can tell you her reasons why

· Ziggy - It is important that you talk to Ziggy and hear what he has to say

· Ziggy's mum

· Ziggy's dad

· The police - If Ziggy's claims that his parents will hurt him are valid, it might be useful to check out if they can help in any way

· If the case starts to sounds like it could be complicated, Bill Baker can offer advice.

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss family relationships and the family’s role in care.

Teacher’s Role

There are forums for activities 1, 2, 5 and 7. These are relatively straightforward, but there is still scope for learners to come into conflict around terms used. There may be accusations of ‘political correctness’, or insensitive – even offensive – language.  Be prepared to moderate such discussions.

CHCCDIS3A Provide Services to People With Disabilities

Unit description

This Job of Providing Services to People with Disabilities asks you to identify needs and plan to meet those needs, as well as develop strategies to respond to and prevent challenging behaviours.  You will also be asked to review that work at a (virtual) later date.

Elements of Competency

1. Assist people with disabilities to identify their needs

· strategies to meet the needs of people with disabilities are identified, discussed and implemented

· the dignity, privacy and personal choice of people with disabilities in relationship to needs are upheld within organisational constraints

· client is assisted to evaluate and select strategies to meet their requirements and achieve their goals.
2. Support people with disabilities to meet their needs

· information and skills required by people with disabilities to meet their needs are identified

· opportunities to obtain information and develop skills are provided or developed

· individual and group support is provided in accordance with resources and organisational policies and procedures

· people with disabilities rights and responsibilities are explained

· people with disabilities are assisted in maintaining a safe and healthy environment
· confidentiality is maintained in accordance with organisational policies and procedures

· appropriate physical contact is encouraged when providing support.

3. Review client work
· work with client is reviewed within organisational policies and procedures and strategies to meet ongoing needs are adapted as appropriate

· outcomes of client work are reviewed with supervisor and/or colleagues in accordance with organisational policies and procedures.

4. Manage challenging behaviour

· the type, frequency and triggers of challenging behaviour of a person with a disability is assessed and strategies developed to minimise the behaviour

· strategies for the prevention and management of challenging behaviour are implemented according to organisational procedures

· organisational procedures on safety in the context of challenging behaviour are implemented.

Job 7: Provide Services to People With Disabilities


Task 1: Advocate for a Client

Outline

In this task learners assist a person with a disability to have their needs met.

The learner’s role is to:

1. Work with the person to identify what needs she has and what strategies would meet her needs.

2. Develop strategies to meet these needs.

3. Complete a Service Plan for the person.

Activities to support completion of Task 1

Activity 1: 
Assisting People to Identify their Needs

Read: 
Handout 1
-
Steps in assisting someone to identify their Needs 



and Wants


Handout 2
-
Communication systems

Respond:
Part 1
-
Assisting people to identify their needs


Part 2
-
Types of communication systems used by people with 



some types of disabilities

Reflect:
The learner thinks of any alternative ways of communicating with people who have had difficulty communicating, and reflects upon how workers may use different strategies.

Activity 2: 
Planning Care for People

Read: 
Handout 3
-
How to Write a Service Plan

Respond:
Part 1
-
Planning service needs


Part 2
-
Putting a plan together


Part 2
-
Writing clear goals

Reflect:
The learner examines their own life goals using SMARTer thinking.

Activity 3: 
Providing Physical Care to People

Read: 
Handout 1
-
Appropriate Physical Contact with People who 




Require Personal Care Assistance

Respond:
Part 1
-
Components of effective care


Part 2
-
Issues in Physical Care – includes chat room

Reflect:
The learner reflects on some issues concerning giving and receiving physical care.

Other Resources to support completion of Task 1:

Paper Resources

There are a range of resources in the filing cabinet. Of particular help will be:

· CPCC Policy and Procedures Manual

· New Cedar Service Directory

· An assessment report written by an Occupational therapist

· Review of previous service plan goals

· A template of a service plan.

People Resources

The client’s family members and doctor.

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss aspects of providing services to people with a disability.

Teacher’s Role

Activity 3 contains a chat room about Issues in Physical Care. This would require a time to be set up so that users are online simultaneously. The teacher may need to take responsibility for compiling the list of suggestions about physical care, and emailing it to learners.

Task 2: Assess the Needs of a Client

Outline

In this task learners use a case study to design an approach to managing challenging behaviours.

The student’s role is to:

1. Identify possible triggers to challenging behaviours.

2. Develop strategies for responding to challenging behaviours.

3. Develop strategies for preventing challenging behaviours.

Activities to support completion of Task 2

Activity 4: 
Challenging Behaviours

Read: 
Handout 5
-
Challenges to Meeting Individual Needs


Handout 6
-
Positive Approaches to Challenging Behaviours


Handout 7
-
Understanding Behaviours as Means of 





Communication

Respond:
How behaviours and feelings are linked – includes a forum about body gestures and facial expressions

Reflect:
The learner explores reasons that people with disabilities may have difficulty verbalising their feelings, and what might happen when they cannot.

Activity 5: 
Managing Challenging Behaviours

Read: 
Handout 8
-
Steps to Managing Challenging Behaviours


Handout 9
-
Life style Reviews


Handout 10
-
Prohibited and Restrictive Practices

Respond:
Part 1
-
Choosing the best response


Part 2
-
Responding to difficult behaviours

Reflect:
The learner reflects upon what stops people from implementing preventative strategies to respond to challenging behaviours, and what they could do to be sure to use them.

Other Resources to support completion of Task 2:

Paper Resources

In the filing cabinet the learner will find some resources that will help: 

· A letter from the workshop about Aaron's suspension

· An Incident Report from the workshop about his behaviour dated 3/3/02

· A file note from when Aaron started at the workshop

· Data collection notes from the group home he lives in.

People Resources

There are a number of people who can help you to understand Aaron's behaviour. It is important that you talk to:

· Aaron Sargeant

· Jim Constantis  - Workshop Manager and Aaron's boss

· Beryl Smith  - Aaron's Supervisor at the Workshop

· Niko Donekian - Aaron's key worker from the group home he lives in.

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss aspects of providing services to people with a disability.

Teacher’s role

Activity 4 has a forum in which the meanings of physical gestures and facial expressions are discussed. Although the content is not inherently controversial, disagreement is encouraged. Be sure that the disagreement remains civil.

Task 3: Review Client Work

Outline

In this task learners review the outcomes of their work with a client

The learner’s role is to:

1. Determine what progress has been made toward meeting identified goals.

2. Identifying what impacted on the achievement of the client's goals.

3. Recommend strategies to address those issues that prevented the goals being achieved.

4. Complete a Service Plan Review form.

Activities to support completion of Task 3

Activity 7: 
Achieving Goals

Read: 
Handout 13
-
Who do we Review Client Work?


Handout 14
-
Ways that Client Work is Reviewed


Handout 15
-
Why Peoples Goals are Not always Achieved


Handout 16
-
Balancing Duty of Care, Dignity and Risk

Respond:
Part 1
-
Barriers to meeting needs


Part 2
-
Duty of Care and Risk Taking – includes forum discussion


Part 3
-
Looks more closely at Duty of Care – includes forum 



discussion

Reflect:
The learner describes what Duty of Care means, and how to assess it in any situation.

 Activity 8: 
Strategies to Meet People's Needs

Read: 
Handout 17
-
Strategies to Meet People's Needs

Respond:
Points to consider when choosing strategies

Reflect:
The learner considers ways to support a person to make their own choices, and why can this be difficult sometimes.

Activity 9: 
Applying Principles of Handling Medication

Read: 
Handout 18
-
Principles in Handling Medication

Respond:
Dos and Don’ts when handling medication

Reflect:
The learner reflects on why strict guidelines exist for handling medications.

Other Resources to support completion of Task 3:

Paper Resources

There are a range of resources in the filing cabinet. Of particular help will be:

· Melita's blank Service Plan

· CAP's brochure called "Service Planning"

· A Service Plan Review Form - Task 1 has an example of a completed plan review form.

People Resources

People who understand Melita’s needs.
Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss aspects of providing services to people with a disability.

Teacher’s role

Activity 7 has a forum around developing a list of guidelines for worker to prevent their attitudes becoming barriers for effective services. Once enough contributions have been made, see if the group can reach agreement about which to include in a final list.

CHCCDIS4A Design Procedures for Support

Unit description

This Job of Designing Support Procedures for People with Disabilities asks you to develop a Resource Manual and a Behaviour Management Plan for a child with a disability who has some problem behaviours.

Elements of Competency

1. Assess the person with a disability's personal support requirements

· the person with a disability, significant others and other support staff are actively involved in the assessment process and/or are encouraged to participate

· all relevant information on the person with a disability and his/her personal support requirements is identified, analysed and recorded according to organisational procedures.
2. Design individual personal support procedures

· options for designing procedures are discussed and choices justified within relevant organisational policies and procedures

· a process for evaluation and review of the procedure is implemented.
3. Implement individual personal support procedures

· support procedures for the person with a disability are identified 

· staff are trained to apply support procedures

· implementation of the support procedure is evaluated and changes are made to support procedures where necessary.

Job 8: Design Procedures for Support


Task 1: Establish a Case Work Relationship

Outline

In this task learners develop part of a resource and good practice manual for the CPCC to assist its staff to develop different types of individual plans for people with a Disability.

The learner’s role is to find out about a disability from TWO of the following disability groups:

intellectual, sensory, physical, psychiatric. Learners are required to:

1. A brief description of the disability and how this impacts upon the person's support needs in the following areas:

· self-care

· receptive and expressive language

· learning

· mobility

· self-sufficiency and independence.

2. Recommend the types of individual plans the CPCC staff could use to best identify the support needs of people in each of the areas of self care, language, learning, mobility, self sufficiency and independence. To do this talk to community service workers in your local area and find out what kinds of plans are used in their organisation.

3. Develop an assessment checklist and guidelines to help workers who are planning to assess a person's support needs

4. Develop guidelines to assist the worker to communicate effectively with people who need communication support.

5. Identify possible barriers to successfully implementing the different types of plans.

Activities to support completion of Task 1

Activity 1: 
Assessing a Person’s Personal Support Needs

Read: 
Handout 1
-
Principles of Effective Assessment


Handout 2
-
Individual Plans for the Person with a Disability


Handout 3
-
Different Types of Disabilities


Handout 4
-
Working with Clients from Culturally Diverse 




Backgrounds

Respond:
Part 1
-
Exploring needs in assessment


Part 2
-
Contents of an Individual Service Plan


Part 3
-
Disability Service Standards


Part 4
-
Customising a Service Plan to each unique client – 




includes forum

Reflect:
The learner considers why different people might need different types of individual plans, and why it is difficult to compare the situations of people with different types of disabilities.

Activity 2: 
Assessing the Needs of a Client

Read:
Handout 5
-
Individual and Community Benefits of Planning


Handout 6
-
Assessing the needs of a Client with a Disability


Handout 7
-
Analysing the Information from the Assessment

Respond:
Barriers and reasons for people with disabilities participating in the community, and the components of an effective assessment

Reflect:
The learner considers the rights of people with a disability, how their rights differ from people’s who do not have disability, and how a successful assessment and plan can assist a client with a disability to ensure their rights.

Activity 3: 
Preparing the Individual Plan

Read: 
Handout 8
-
Writing the Individual Plan


Handout 9
-
Monitoring and Reviewing Services


Handout 10
-
The Importance of Good Record Keeping

Respond:
Part 1
-
Characteristics of an Individual Plan


Part 2
-
Qualities of good record keeping


Part 3
-
Investigates the theory in practice – includes a forum

Reflect:
The learner reflects upon why monitoring and review is such an important part of the planning process with clients.

Activity 4: 
Implementing and Evaluating the Plan

Read: 
Handout 11
-
Implementing the Service Plan


Handout 12
-
Evaluating the Service Plan

Respond:
Part 1
-
Implementing an Individual Service Plan


Part 2
-
Evaluating a client’s Individual Service Plan

Reflect:
The learner considers why a formal evaluation an important part of working with a client, and how a formal evaluation is different to monitoring and review.

Other Resources to support completion of Task 1:

Paper Resources

· CPCC Policy and Procedures Manual  - Particularly Manual 2 has CAP forms and guidelines for developing individual support plans

· New Cedar Service Directory.

Web Resources

· Thacker, Alice 2002. Clinical Communication at Learning about Intellectual Disabilities and Health

· NSW Carer Resource Centre

· Victorian Government Disability Services Division

· Human Rights and Equal Opportunity Commission.

Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss some issues related to caring for people with disabilities.

Teacher’s Role

Activity 1 has a forum, entitled ‘Assessing a Person’s Personal Support Needs’. This requires learners to work in pairs. If people do not know/have a choice of partner you will need to get them together online. Try and pair up people who live nearby each other.

The Activity 3 Forum, ‘Preparing the Individual Plan’, also requires learners to work in pairs. They need to find a disability service in their local area. If they live in the same area they can do this together, if not they can compare notes.

Task 2: Developing a Behaviour Management Plan

Outline

In this task learners develop a individual service plan for a child with a disability who has some behaviours that are causing problems when she is using respite services.

The student’s role is to prepare a short report where they identify:

1. Identify what the issues are that are concerning the child, her mother and the respite family.

2. Record when the behaviours happen, what happens immediately before and after the behaviour and who is there at the time.

3. Consider the issues that may cause the child to engage in the behaviours are and come up with some ideas that could be included in a plan to manage respond to the identified issues.

4. Select two goals that that might be appropriate for the child to achieve.

5. Write an individual plan that outlines the goals, and the strategies that will be used to achieve them.

6. Identify the strategies that might prevent the plan from working.

7. Identify the strategies that could be used to evaluate the success of the program.

Activities to support completion of Task 2

This task uses the same activities as used above for Task 1.

Other Resources to support completion of Task 2:

Paper Resources

· CPCC Policy and Procedures Manual  - Particularly Manual 2 has CAP forms and guidelines for developing individual support plans

· New Cedar Service Directory.

Web Resources

· Spina Bifida Association of America

· Spina Bifida information site.

People Resources

Nelly Jacobs - 11 years old with spina bifida

Nerida Jacobs - Nelly's mum

Sid Oaks - Sid provides respite care on weekends to Nerida.
Partner Resources

The learner’s colleagues have their say in the Tea Room. They discuss some issues related to caring for people with disabilities.

Teacher’s Role

Activity 1 has a forum, entitled ‘Assessing a Person’s Personal Support Needs’. This requires learners to work in pairs. If people do not know/have a choice of partner you will need to get them together online. Try and pair up people who live nearby each other.

The Activity 3 Forum,  ‘Preparing the Individual Plan’, also requires learners to work in pairs. They need to find a disability service in their local area. If they live in the same area they can do this together, if not they can compare notes.

CHCCMH1A Orientation to Work in the Mental Health Sector

Unit description

This Job of Developing Mental Health Services is about working with mental health issues in New Cedar. In particular, you need to provide assistance to New Cedar residents from a Culturally and Linguistically Diverse (CALD) background.

Elements of Competency

1. Work within the context of the mental health sector

· all work in the sector reflects consideration of the historical context of the sector

· all work reflects consideration of the changing social, political and economic context.
2. Develop knowledge of the mental health sector

· all work reflects knowledge of the current issues which impact on the sector and different models of work
· in collecting information about the mental health sector, the views of key stakeholders and representatives from relevant target groups are collected and used.

3. Demonstrate commitment to the central philosophies of the mental health sector

· all work undertaken demonstrates consideration and understanding of the underpinning values and philosophy of the sector
· all work in the sector demonstrates a commitment to access and equity principles

· clients participate in all aspects of service planning and support activities

· personal values and attitudes regarding mental health and illness are identified and taken into account when planning and implementing all work activities.
4. Work with people from culturally and linguistically diverse backgrounds

· all work undertaken demonstrates consideration and understanding of cultural and linguistic differences

· all work is adapted to meet the specific cultural and linguistic needs of clients.

Job 9: Develop Mental Health Services


Task 1: Planning for Effective Mental Health Services

Outline

In this task learners identify the types of service that are needed in the community and develop strategies to overcome the barriers to establishing these services.

The learner’s role is to prepare a report where they:

1. Identify the stake holders or key people who should be consulted about mental health issues in New Cedar (Activity 4 undertakes some specific thinking around this issue).

2. Analyse the discussion at the meeting in order to determine the needs and the most appropriate ways to meet these needs.

3. List the potential barriers to developing new community based mental health services in New Cedar.

4. Name some strategies that could be used by to overcome these barriers. What other Programs at CPCC could assist with this?

Activities to support completion of Task 1

Activity 1: 
Understanding Mental Illness in its Current and Historical Context

Read: 
Handout 1
-
Mental Health Through the Ages


Handout 2
-
Mental Illness/Mental health problems

Respond:
Part 1
-
defining mental illness


Part 2
-
some of the myths and facts about mental illness -  




includes a forum

Reflect:
The learner reflects upon their thoughts about mental illness before 
and after doing this activity.

Activity 2: 
Types of Mental Illnesses

Read: 
Handout 3
-
Types of Mental Illness/Mental health problems

Respond:
Part 1
-
Choose one type of illness and undertake some research 



to find out more about the condition – includes a forum


Part 2
-
Read and compare this with another illness – includes a 



forum

 Reflect:
The learner imagines some of the consequences of having a mental illness, and is asked to consider why some types of mental illnesses have more serious consequences than others.

Activity 3: 
The Rights of People with a Mental Illness

Read: 
Handout 4
-
Issues Facing People with a Mental Illness/Disability

Respond:
Part 1
-
Rights of people with mental illness


Part 2
-
Barriers preventing people with mental illness gaining 



equitable access to their rights – includes a forum

Reflect:
The learner determines if the rights of the mentally ill are adequately addressed in the CPCC Manuals.

Activity 4: 
Issues Facing People with a Mental Illness

Read: 
Handout 5
-
Rights for People with a Mental Illness/Disorder


Handout 6
-
Key Principles and Philosophies in Delivering Mental 



health Services


Handout 7
-
Workers in the Mental Health Sector


Handout 8
-
Types of Intervention in the Mental Health Sector


Handout 9
-
Service providers in the Mental Health Sector

Respond:
Part 1
-
Issues for carers of people with a mental illness


Part 2
-
Mental health issues in New Cedar


Part 3
-
Consumers opinions about service delivery and provision

Reflect:
The learner considers some of the common myths/stereotypes of people with a mental illness which can make it hard for them to access their rights, and what community service workers do to counteract the effects of these labels.

Activity 5: 
Legislation Protecting the Rights of People with a Mental Illness

Read: 
Handout 10
-
Mental Health Legislation


Handout 11
-
Current Service Issues in Mental Health


Handout 12
-
Documents Showing Rights of People with a Mental 



illness


Handout 13
-
Mental Health Issues for People with a CALD 




Background

Respond:
Part 1
-
Mental health Legislation


Part 2
-
Rights vs Risks – includes chat room


Part 3
-
Online Debate – includes forum

Reflect:
The learner reflects whether people with a mental illness are being respected in terms of services and anti discrimination measures, and if their own State's legislation helps or hinders the protection of their rights?

Other Resources to support completion of Task 1:

Paper Resources

· CPCC Policy and Procedures

· New Cedar Service Directory

· ABS File.

People Resources

· Henrietta Anderson - Department of Health

· You may also want to tune into what happened at the meeting Bill organised.

Partner Resources

Hear what other workers have to say in the Tea Room. Learners may be particularly interested in the conversations on misconceptions about mental illness and the one about people other than professional being expert in the area.

Teacher’s Role

Activity 1 contains a forum in which learners give their own definitions of terms. Watch for people being insensitive, or taking offence. In Activity 2, learners need to contribute their research about one mental illness. Teachers should coordinate election of topics. Activity 3 has a forum about the rights of people with a mental illness.

Task 2: Providing Assistance to New Cedar Residents from a CALD Background

Outline

In this task learners work with a family and colleagues to meet the needs of people from a CALD background. 

The student’s role is to:

1. Work with a family from a CALD background - assessing their needs and determining an appropriate strategy to have these needs met.

2. Use this experience to develop a set of strategies for use in CPCC Policy and Procedures Manual to assist other workers dealing with CALD clients who have mental health issues.

Activities to support completion of Task 2

Activity 1: 
Mental Health Issues in CALD Communities

Read: 
Handout 13
-
Mental health Issues for People with a CALD 




Background


Handout 14
-
Issues in Service Provision to People with a CALD 



Background


Handout 15
-
Factors Increasing the Risk of Mental Ill Health for 



Aboriginal People

Respond:
Part 1
-
Myths about migrants to Australia


Part 2
-
factors that make adjustment difficult for people who 



migrate to Australia
Reflect:
The learner reflects upon his or her own experiences of alienation and stereotyping.

Activity 7: 
Providing Services to People with a CALD Background

Read: 
Handout 14
-
Issues in Service Provision to People with a CALD 



Background

Respond:
Cultural awareness and sensitivity when working with people from CALD backgrounds – includes a case study

Reflect:
The learner reflects on having to accept less than ideal solutions when offering choices to clients.

Activity 8: 
Skills for Working with People from a CALD Background

Read: 
Handout 15
-
The Risk of Mental Ill Health for Aboriginal People


Handout 16
-
Skills for Working with People from a CALD 




Background

Respond:
Part 1
-
A Case Study on Issues


Part 2
-
Case Study on Practice

Reflect:
The learner reflects upon the case study in Part 2 above.

Other Resources to support completion of Task 2:

Paper Resources

· In the filing cabinet are resources that will help:

· Client Records (Bill has already filled in the intake form when Mrs Al-Mansour contacted him)

· CAP Action Plan Form which you will find in the Policy Manual ( you'll need to complete this once you have determined Alisha's needs)

· Letter of referral from Jane Richardson, Family Service Worker at Caritas Centre. This letter includes a case history

· New Cedar Service Directory - this will assist in identifying services that can help Alisha

· CPCC Policy Manual - this will help to determine the services and staff at CPCC that could help Alisha.

People Resources

Alisha, her family, and doctor.

Partner Resources

Hear what other workers have to say in the Tea Room. Learners may be particularly interested in the conversations on misconceptions about mental illness and the one about people other than professional being expert in the area.

Teacher’s Role

Activity 7 has a forum inviting learners’ contributions to a discussion about accepting less than ideal solutions when helping clients. Students will probably contribute from a variety of perspectives – for example cost/benefit, access and equity – and this range of views should be encouraged.

Teacher’s Role

Activity 2 has two forums, both of which are low maintenance. Activity 4 has a forum about loss and grief. Be sure that learners are sensitive to each other’s disclosures about their feelings of loss.

CHCCMH3A Provide Support

Unit description

This Job of Providing Support to People with Mental Health Issues asks you to consider the skills used in assessment interviews, as well as identify the needs of a person who is depressed, and develop strategies to implement a support plan.

Elements of Competency

1. Assist clients to identify their needs

· appropriate communication and relationship building processes are used

· possibilities and options for responding to client needs are discussed and preferred action is determined and prioritised

· client is assisted to evaluate and select strategies to achieve their goals

· clients in distress or crisis are responded to promptly and supportively, in accordance with organisational policies and procedures.
2. Support clients to meet their needs
· information and skills required by the client to meet their needs are identified

· opportunities to obtain information and develop skills are provided or developed

· individual and group support is provided in accordance with resources and procedures

· the client’s rights and responsibilities are explained

· confidentiality is maintained in accordance with organisational policies and procedures.
3. Review work with clients

· work with client is reviewed within organisational policies and procedures and strategies are adapted as appropriate

· outcomes of client work are reviewed with supervisor and/or colleagues in accordance with organisational policies and procedures.
4. Use self-protection strategies

· conflict resolution and negotiation are used as appropriate

· appropriate action is taken to ensure the safety of self and others

· limits of own abilities are acknowledged and referral made as appropriate

· emergency assistance is sought as required.

5. Refer clients

· the services that the client is already accessing are checked with the client and the service/s

· the suitability of other services is discussed with the client

· the client is supported to make contact with other services

· follow up is provided to determine the effectiveness of the referral.

Job 10: Provide Support to People With Mental Health Issues


Task 1: Provide Support to a Family with Mental Health Problems

Outline

In this task learners consider the skills used in assessment interviews, and develop a support plan for a person with mental health problems.

The learner’s role is to prepare a report where they:

1. Identifies some of the issues involved in working with people with a mental illness.

2. Identifies some of the issues involved in home visits.

3. Considers the assessment and interviewing skills required to work with a client and his family.

Activities to support completion of Task 1

Activity 1: 
Learning About Attitudes and Myths in Mental Illness

Read: 
Handout 1
-
Difference Between Mental health, Mental Illness, 



Psychiatric Disorder and Psychiatric Disability


Handout 2
-
Understanding Psychotic Illness


Handout 3
-
Mood Disorders

Respond:
Part 1
-
Attitudes towards mental illness


Part 2
-
Mental illness and homelessness


Part 3
-
Mental illness and dangerousness

Reflect:
The learner reflects upon mental illness and the concept of stigma.

Activity 2: 
Issues Affecting Mental Health Consumers

Read: 
Handout 4
-
A Guide to Who’s Who in Mental Health


Handout 5
-
Information for Carers of a Person with a Mental 



Illness

Respond:
Part 1
-
The issues affecting mental health consumers – includes 



forum


Part 2
-
Identifying the needs of carers - includes forum

Reflect:
Learners imagine some of the impacts on their lives if they were to experience a mental illness, and what support systems they would have if that were the case.

Activity 3: 
"Choices" in Disability Services

Read: 
Handout 4
-
Mental Health Rights

Respond:
Rights and privileges people take for granted - includes forum

Reflect:
The learner imagines that they have a mental illness, and which symptoms they would find most difficult to live with.

Other Resources to support completion of Task 1:

Paper Resources

There are a range of resources in the filing cabinet. Of particular help will be:

· CPCC Policy and Procedures Manual

· New Cedar Service Directory

· Guidelines for Developing a Support Plan

· Aggression Management Policy

· Referral Form.

People Resources

There is a range of people who would be worth talking to about this task:

· Mark Taylor - Social Worker from the Community Mental health Team

· Roma Biggs - Convenor of the local Family Support Group Helpline

· Raymond Smith - Consumer

· Fuzz Hammond - Drug and Alcohol Project Worker from New Cedar Council

· Jason Zaccari - A young person suffering schizophrenia

· Ann Zaccari - Jason's mum

· Bill Baker - The Case Worker from CPCC working with the Zaccari family.

Partner Resources

Hear what other workers have to say in the Tea Room. Topics discussed are confidentiality, risks to family day care children, the causes of mental illness, and whether people are “mad or bad”.

Teacher’s Role

Activity 2 has two forums, both of which are low maintenance. Activity 3 invites learners to contribute to a list of the issues they would need to consider if they were assisting someone with a mental illness to find suitable accommodation.

Task 2: Identify Individual Needs and Develop a Support Plan

Outline
In this task learners gather information about a suicidal client and formulate a support plan.

The learner’s role is to prepare a report where they:

1. Identify the needs of a person who is depressed.

2. Identify issues for staff in working with people who are depressed or at risk of suicide.

3. Identify the principles of crisis intervention.

4. Identify strategies for working with relevant people and other agencies to implement a support plan of suicide.
Activities to support completion of Task 2

Activity 4: 
Mental Health Issues in CALD Communities

Read: 
Handout 7
-
Categories of Loss

Respond:
Learners look at some of their own responses to grief and loss – 


includes forum

Reflect:
Learners consider a friend or family member who has experienced some recent loss what have they have learned from this activity that might help.

Activity 5: 
Concerns in Talking to Someone Who May be Suicidal

Read: 
Handout 8
-
Suicide Risk Factors


Handout 9
-
Management of Depression and Suicide in Elderly 



people
Respond:
Part 1
-
Concerns about Suicide – forum included


Part 2
-
Ideas on Suicide


Part 3
-
Talking to a Suicidal Person


Part 4
-
Consider some Difficult Situations

Reflect:
Learners reflect on what communities can do to assist groups that are vulnerable, and on how the building of social capital assists with dealing with suicide and other mental health issues.

Activity 6: 
Relationships and Boundaries

Read: 
Handout 10
-
Interview


Handout 11
-
Problem Solving


Handout 12
-
Crisis Intervention

Respond:
Forum on boundary and relationship issues

Reflect:
The learner reflects upon the effects on the helping relationship if boundaries become blurred.

Other Resources to support completion of Task 2:

Paper Resources

In the filing cabinet are resources that will help:

· New Cedar Service Directory - this will assist in identifying services that can help Jack

· Carmen Poldis Community Centre Intake Referral Form

· Guidelines on Developing a Support Plan

· CAP Action Plan

· Carmen Poldis Centre Critical Incident Policy

· Letter from Dr Mary Barnes, the Psychiatrist

· CPCC Policy Manual.

People Resources

· Jack Simpson

· Julia - Jack’s Daughter

· Bert Collins  - Jack’s friend

· Mary Stone - Coordinator of the Depression Self Help Group

· James Knight - Psychologist with the Mental Health Team

· Case Conference that was organised by Bill Baker.

Partner Resources

Hear what other workers have to say in the Tea Room. Topics discussed are confidentiality, risks to family day care children, the causes of mental illness, and whether people are “mad or bad”.

Teacher’s Role

Activity 4 has a forum about loss and grief. Be sure that learners are sensitive to each other’s disclosures about their feelings of loss. Activity 5 has two forums that closely relate to the content of the activity. In the Activity 6 forum, new learners are less likely to respect the concept of boundaries. Encourage experienced workers to share their stories that illustrate the importance of maintaining boundaries.
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Task 1: Provide for Client Needs and Monitor Progress


Task 2: Promote Client's Development





Task 1: Advocate for a Client


Task 2: Assess the Needs of a Client


Task 3: Prepare a Case Plan





Task 1: Developing an Approach to Case Management


Task 2: Preparing to Handover Case Management








Task 1: Operate Under a Casework Framework


Task 2: Develop a Casework Plan





Task 1: Establish a Case Work Relationship


Task 2: Provide Specialist Services





Task 1: Responding to a Situation of Risk





Task 1: Identify Needs and Plan to Meet Needs


Task 2: Manage Challenging Behaviours


Task 3: Review Client Work





Task 1:  Developing a Resource Manual


Task 2: Developing a Behaviour Management Plan





Task 1: Planning for Effective Mental Health Services


Task 2: Providing Assistance to People from a CALD Background.





Task 1: Provide Support to a Family with Mental Health Problems


Task 2: Identify Individual Needs and Develop a Support Plan
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