Enterprise Trial of Toolboxes – Flexible Learning Case Studies
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Supporting Flexible Learning Opportunities



Hungry Jack’s RTO Tasmania
Toolbox use explored for traineeship training
The Enterprise Trial of Flexible Learning Toolboxes Project


The Flexible Learning Toolbox Project is an initiative of the Australian Flexible Learning Framework, which aims to develop internationally renowned content to support the delivery of Training Packages in the vocational education and training (VET) system.
Flexible Learning Toolboxes are low cost, high quality e-learning programs that are provided on a CD-ROM and can be installed on a server or used on a stand-alone computer. Toolboxes can be used to support the online delivery of VET qualifications from Certificate I to Diploma level and can be customised to suit different learner or workplace training needs.

Designed to provide maximum flexibility, Toolboxes can be used as a ready-made training resource, used selectively, or customised, and can be accessed via intranet or internet, or used directly from CD-ROM. There are 83 Toolboxes currently available including a number developed under an equity program to support training within specific equity groups.

The Enterprise Trial of Toolboxes aimed to provide a number of enterprises with an opportunity to implement a Toolbox within a training program under supported conditions, and to capture their experience. Feedback from the Trial will help improve professional development and support to enterprises. 

Support was provided to each of the enterprises by a mentor - a Toolbox Champion. The Toolbox Champion program is funded through the Toolbox Project. Champions within each State and Territory provide support on the implementation and use of Toolboxes.

Seven enterprises from five States took part in the Trial. All were small to medium sized enterprises and some were also registered training organisations (RTOs).  

Both Hungry Jack’s RTO Tasmania and Hungry Jack’s RTO South Australia, two separate training entities, participated in the Trial. The South Australian case is documented separately.

Background to this enterprise

Hungry Jack’s is a medium sized organisation within the hospitality industry, operating nationally. A ‘fast food’ business, the company has two separate but interrelated divisions, the Operations Division, responsible for the restaurants, and the RTO, responsible for the training of store staff and for traineeship programs. This study deals with the Tasmanian branch of the RTO division.

Hungry Jack’s RTO is a national RTO with offices in each State, but not yet in the Territories. Each State Office runs its training and makes training decisions independently, but the Training Managers communicate with each other as members of the National Training Team.

The Tasmanian RTO is a one-person operation. Training Consultant, Miriam Scurrah, manages and runs training for the four outlets in Tasmania (with a total of about 110 trainees, including 40 new trainees at a recently opened store). Training is mostly conducted on an individual or small group basis, either behind the counter or in a corner of the restaurant section within stores. Trainees undertaking traineeships learn practical on-the-job skills from their work supervisor, and take off-the-job training for theoretical components. The latter is the responsibility of the RTO and is taught by Miriam, who consults with work supervisors to formulate the trainees’ individual study plans. Tasmania, unlike the other States, does not have supervisor-trainee ratio limits and so one supervisor may look after a number of trainees. 

Hungry Jack’s employs resource-based teaching methods using printed materials developed in-house. Miriam visits each of the stores in rotation every 4-6 weeks to conduct training and monitor student progress. 

Miriam noted that her motivations for participating in the Trial were both professional and personal. The Trial presented an opportunity to try a more exciting form of delivery that would enable trainees to study in flexible ways, and would provide greater continuity within their study program as they could access the Toolbox in between the site visits. On a personal level she saw the opportunity to grow professionally, to learn new skills and a new way of teaching. A secondary goal was eventually to have all the learning management online “rather than on bits of paper”. The Toolbox by itself will not make this possible, she acknowledged, but when integrated with other online systems it was a goal she thought she could eventually achieve.

Experiences of this Trial
For this Trial the enterprise used the Certificate II Retail Operations (212) Toolbox with six trainees enrolled in a traineeship program. One of the trainees left in mid-Trial. The six trainees were all from the same city store.

The Trial involved Miriam, her mentor Steve Omant (also Tasmania’s Toolbox Champion) and Peter Higgs, the Training Manager of Learning Media Services from TAFE Tasmania, who provided advice during the project. Steve and Peter work together to support Toolboxes and e-learning initiatives. In addition to this formal support Miriam also had regular contact with her colleague Marc from the South Australian branch of Hungry Jack’s to share information and exchange ideas.
Miriam is committed to the ideals of life-long learning and equitable access to learning for all, and she wanted to foster greater independence in her learners in pursuit of these goals. She saw Toolboxes as a way of providing greater flexibility and more options for study. Online learning was not totally new to Miriam. She had had some experience studying online herself, and had also participated in a LearnScope project. She was familiar with Toolboxes but had not actually used them. 

The Trial took longer than expected to get started because Miriam’s initial intentions proved unworkable. This was frustrating, but eventually she was able to get a training program started with the support and encouragement of her mentor.

Miriam’s original intention was to use the Toolbox with a large group of recruits in a new store – around 40 of the 60 commencing staff were trainees. But the plans changed, as Miriam experienced great difficulty obtaining ready access to appropriate computing facilities for the group. She had also reconsidered the decision to choose such a large group for her first Toolbox teaching experience.
The next option investigated was school-based training with a different group of trainees. This appealed for a number of reasons. First, the school had computing facilities. Second, if part of the traineeship training was undertaken in school, trainees would get pastoral and educational support for their training through the school, as well as the support Miriam could provide for them as their workplace Training Consultant. This would be a considerable advantage when trainees were juggling work, school and training, as well as the pressures of being a teenager, according to Miriam. The third reason for investigating this option was that if a Trial could successfully demonstrate the merits of school-based training it would help Hungry Jack’s to establish a good working relationship and closer connection with schools for future training programs. Miriam viewed this option as a ‘win-win’ if it could be achieved. Hungry Jack’s could concentrate on the work component of training, schools could provide alternative curriculum offerings to students at risk, and the students would find it easier to study within a school program than juggling the additional study on top of their school work.

The difference between school-based and non school-based trainees is that under the Traineeship Award school-based trainees can do up to nine hours of work only, whereas the part-time trainees can do fifteen. Fewer hours for the trainees requires the company to employ more trainees, thus giving stores a larger pool of workers to draw from and greater flexibility to fill their staff rostering requirements. So for good reason, Hungry Jack’s was very keen to forge good working relationships with schools.

However, this plan too ran into difficulties. Because Miriam did not have a detailed knowledge of the school system and protocol, particularly in relations to how traineeship programs operate in schools, there were some complications in negotiating the arrangements.

In hindsight, Miriam reflected that it was extremely important to know who should be approached within schools and the Education Departments, and to know the preferred channels of communication. She also learned that school programs are set before the beginning of the year, and it is extremely difficult, if not impossible, to make changes to the school program once term has begun. It is also helpful to know how school systems and processes work in relation to industry-education partnerships. Miriam said that negotiations are made more difficult, too, when not all schools know about traineeship options, or have heard about Toolboxes. Her mentor was able to help her up to a point - providing assistance and advice where he could - but working with the school in this way was a little outside his domain too. His area of expertise was with TAFE and industry.

“There appears,” said Miriam, “to be more of a bridge between industry and TAFE than between industry and schools and I would like to see stronger links [with schools]”. Given the short time frame of the Trial it became obvious that a third plan would be necessary as working out arrangements with the school would demand more time than was available.

From an enterprise perspective, a great deal was learnt from these first efforts. There were lessons learnt about necessary infrastructure and the limitations of this currently for large group teaching. In future, negotiations are likely to be easier with schools because there is now a better understanding of the school system and negotiation processes.

The third plan involved a different group of six trainees, all of whom had access at home to a computer they could use between Miriam’s visits. The trainees were still attending school, but were enrolled through the Hungry Jack’s RTO in a part-time traineeship. This plan was successful.

Miriam devised a training program based on her usual rotating visits to the stores. She had procured a laptop to use in these sessions. During the first visit in the Trial, she held a group training session, guiding the trainees through the Toolbox on the laptop, showing them how the program worked and how the content related to things they were learning and doing at work. Trainees were able to take turns on the computer, but mostly they worked on the hard-copy printouts that Miriam provided. With the consent of parents and students Miriam was also able to give each of the trainees a copy of the Toolbox to work with at home or at school in their free time if they wished, and if they were able. Under the training agreements training normally has to fit within paid work hours so it was not compulsory for trainees to study after hours. In addition, the trainees were all juggling very full schedules.

The trainees liked using the Toolbox. They found it easy to use, and, with instructions provided by Miriam, found it easy to navigate. They could see the advantages of online study, and working on the computer had appeal, but some trainees struggled a little with studying independently at home, and in between Miriam’s visits. Some liked the freedom of working alone and studying at home, but most found it difficult. They were not used to working without close supervision. “Having more structure to the learning would help, and you need to know what is expected of you,” they said. They also preferred to have dates and time to finish work by, “or else we don’t manage our times”. But, “we need some flexibility within that to fit [study] in and around things”.
From the students’ perspective the teacher was seen as being as important in this mode of learning as in traditional situations. They also put peer support quite high on their learning preference list, with one trainee ranking it as being as high as teacher support. “It would be good to have contact with colleagues to talk things through, and pace yourself against, so that you know how you are going”, they said. “We don’t get that opportunity much when we are all working different shifts … we mostly see each other in passing.” Coming together for their first training session was viewed as a positive experience. It enabled them to discuss the things they were learning with each other as well as with their teacher.

The Trial enabled Miriam to take a step-by-step approach to Toolbox training, allowing her to try things to see what worked best for her and the trainees. Activities were planned around individual trainees’ needs, and the Toolbox assessment tasks were undertaken in parallel with existing assessment tasks until Miriam was able to judge how things were going. Finding the right mix between encouraging independence in learning and recognising the students’ need for learning support was perhaps the biggest challenge. Mindful of the need to provide regular learner support, Miriam said she was experimenting with email, text messaging, and telephone in between the visit sessions. Her first attempts with email and text messaging were not as successful as she had hoped, as, contrary to popular belief about the habits of teenagers, the trainees’ ability to access these forms of communication could not be relied upon. However, she is continuing to try these different approaches to find the best ways of communicating with and supporting the students.

Outcomes and benefits 

Miriam said the most valuable outcome for her was the chance to try out and experiment with the Toolbox. Although she was frustrated at the start, the process led her to reflect more on the requirements for conducting training in different teaching scenarios. Both Miriam and her mentor learnt a great deal from these experiences.

Miriam reported that the student feedback was very positive: “all commented on how easy installation and navigation was. They also liked the depth of information and the relevance [of the material] to the industry as a whole, not just our business”.

In the future, Hungry Jack’s hopes to put a computer in each store for trainee use. Miriam has plans to adapt the Toolbox. She intends to integrate her own digital photos and perhaps to add some of Hungry Jack’s own examples. She would like to see some action to make the connection with schools easier for industry, as she considers that Toolboxes could be ideal in school-based training.

Miriam hopes to continue the relationship she has established with her mentor. He was most supportive and helpful, particularly in difficult times, and “it was good to know he was there” she said. Looking back, she said that the Trial had more than met her expectations, and both she and the trainees had very much appreciated being chosen to participate. “We will be continuing with the Toolboxes and using this new learning tool to support our on the job training, learning to use a variety of flexible tools. I have now also developed a website and community tools (chat, discussion boards etc) for … students, and a professional development site for training consultants nationally,” Miriam said.

To purchase a Toolbox contact Australian Training Products:
Level 25, 150 Lonsdale St

Melbourne, Victoria, 3000

Ph: (03) 9655 0600

Online ordering: http://www.atpl.net.au/?tab=Home&zone=Catalogue&cid=28
To view Toolbox products or to contact a Toolbox Champion in your State/Territory: http://flexiblelearning.net.au/toolbox/index.htm
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